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Abstract 

This research uses a case study design to explore how Show-Listen-Retell Games (SLR) affect students 

with dysarthria learning motivation and speaking skills at Kuta Village, Central Lombok Regency. The 

SLR method is used to increase students' learning motivation and speaking skills on the aspects are 

fluency, pronunciation and comprehension, the following aspects that focuses on SLR games show the 

potential that SLR can also increase speaking skills for normal students. Data from pre-tests and post-

tests reveal a transition in motivation categories from a predominance of good pre-test scores to a more 

evenly distributed post-test outcome of excellent and good categories. The results of this study show 

two things. First is Hypothesis 1 which state H1 SLR are no significant effect on learning motivation 

of students with dysarthria is rejected because N = 7, W-count = 7 is smaller than W-table = 19. While 

the second result is Hypothesis 2 which state H2 SLR are no significant effect on speaking skills of 

students with dysarthria is rejected because N = 7, W-count = 6 is smaller than W-table = 22. This 

shows that SLR is successful in improving learning motivation and speaking skills of students with 

dysarthria. Thus, the research advocates for the implementation of SLR and similar interactive methods 

in teaching English to students with dysarthria, emphasizing the need for larger sample sizes in future 

studies to validate findings and expand on effective teaching strategies.  
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INTRODUCTION  

Dysarthria is a speech disorder caused by weakness in 

the function of the muscles used for speech. Dysarthria is 

generally triggered by disorders of the nervous system that 

affect the movement of the lips, tongue, vocal cords, and 

diaphragm so that these organs do not function normally. 

Apart from disorders of the nervous system, other conditions 

that cause facial paralysis, as well as weakness of the tongue 

or throat muscles, can also cause dysarthria (Freed, 2023). In 

some cases, dysarthria can also be caused by the side effects 

of certain social life. Teaching speaking to students with 

dysarthria is trying to use all the language they know to 

provide an attitude of interaction between teachers and 

students or students and other students. In teaching speaking 

to students with dysarthria teachers can see how well their 

class is doing and what language problems they are having. 

Students can also experience the usefulness of the teaching 

methods applied to them to find the best way to interact by 

speaking. Students with verbal dysarthria are students who 

have difficulty speaking due to weak interaction skills. 

Students’ interaction abilities are influenced by students’ 

activities who rarely communicate, which affects their 

speaking abilities. Verbal dysarthria is generally found in early 

childhood aged 8-10, this greatly affects students’ activities in 

teaching and learning activities. students with dysarthria can 

be helped with teaching methods that make the students 

directly active. 

Speaking is used by someone to communicate in daily 

life such as in school, home, office and other places and also 

for some activities like discussion, debate, speech, and 

negotiation. Speaking is an oral activity. People can express 

their ideas, feelings, and share information to others through 

speaking. The important thing in speaking is how the speakers 

deliver their ideas to the listeners well and make the listeners 

understand what they are saying. In foreign language teaching, 

the ability to speak is the most essential skill since it becomes 

the basis for communication (Sahib, 2022). According to Hoey 

(2020), speaking involves the construction of meaning through 

the production, reception, and interpretation of information. It 

is a communicative process in which individuals convey 

meaning by understanding and processing messages. Effective 

speaking enables individuals to express themselves clearly 

through language. As noted by Supriyono et al. (2020), 

speaking proficiency is essential for effective communication, 

as it helps prevent misunderstandings. In the context of this 

study, speaking proficiency refers to students’ ability to 

communicate fluently with both teachers and peers. 

There are various definitions of speaking in linguistics 

terms. In almost any setting, speaking is the most frequently 

used language skill (Brown & Lee, 2015). Speaking comes 

from the word “Speak”, speak means say something. Speaking 

is an act of making vocal sounds. According to Waruwu 

(2024), speaking is a unique form of communication which is 

the basis of people’s relationship in the world and the 

development of individual identity. It means that through 

speaking we can send information, news, opinion, ideas, or 

feelings to others by using words or sounds of articulation in 

spoken language. 

The development of language learning outcomes can 

be assessed from speaking skills which are the main goal in 

learning language as a communication tool that is a sound 

symbol. Teaching speaking skills to students with verbal 

dysarthria is difficult because it requires different methods 

from teaching methods in general (Putera et al., 2024). The 

difficulty that is often found in teaching speaking skills to 

students with dysarthria is fluency in pronouncing words, 

apart from that. other. Students with dysarthria will be more 

fluent in communicating verbally when they feel interested in 

something, therefore implementing games in teaching 

methods will help students adapt to learning material. 
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From the observation, the students with dysarthria’s 

difficulty to interact are fear of failure, fear of making 

mistakes, social pressure from peers or parents, negative self-

perception, and feeling unprepared to face a situation. There 

are several factors that influence students' weak speaking 

skills, including students' incorrect study habits, lack of 

motivation, inappropriate teaching methods, mental 

deficiencies, and interactions between teachers and students or 

students with other students. The solution obtained to solve 

problems in this area is to increase student motivation and 

change teaching methods to be more efficient (Rahmah & 

Sodiq, 2021).  

According to Uno (2021) defines motivation as a 

driving force that initiates and directs behavior. It serves as a 

stimulus that encourages individuals to take action or shape 

their attitudes. When students receive motivation, they are 

more likely to develop the confidence needed to face 

challenges. In the context of education, motivation plays a 

critical role in achieving successful learning outcomes. In this 

study, motivation refers to the effort to encourage students to 

speak English with confidence. To foster this, the researcher 

employed role play as a method to enhance students’ 

engagement in speaking activities. 
Effective English learning as expected in Education 4.0 

is language learning that involves students to participate and 

collaborate with other students in the class orally and in 

writing (Lestari et. al., 2024). Show-Listen-Retell games are a 

teaching method for train and familiarize students with 

speaking in daily activities. Students must work together and 

discuss in implementing show-listen-retell games so that they 

can increase interaction between students. Implementing SLR 

games, students' motivation to speak will be triggered, for 

example through discussion and role-play activities. SLR 

games are very precise and effectively used as a learning 

technique because it provides an opportunity for students to 

express their ideas based on the games being implemented. 

One strategy to engage students in practicing effective 

communication skills is to structure a targeted show-listen-

retell experience. Teaching students how to engage in dialogue 

through questioning and making connections, and providing 

students with specific but open-ended topic suggestion can 

turn a traditional show-listen-retell experience into a language 

rich opportunity for English language practice (Apriyanto & 

Syakur, 2022). SLR method can be used with almost any 

example. However, the concept to be explained by the students 

should be relatively simple and straight forward. 

Show-Listen-Retell games are a teaching method for 

train and familiarize students with speaking in daily activities. 

Students must work together and discuss in implementing 

show-listen-retell games so that they can increase interaction 

between students. Implementing SLR games, students' 

motivation to speak will be triggered, for example through 

discussion and role-play activities. SLR games are very 

precise and effectively used as a learning technique because it 

provides an opportunity for students to express their ideas 

based on the games being implemented. SLRs have had a huge 

impact on Students' speaking skills in conveying expressions 

will be better because students will be more active during the 

SLR games (Rokhayani & Cahyo, 2015). 

The previous studies have shown that methods that 

require students to take a direct role in learning activities are 

the most effective for overcoming weak speaking skills. For 

example, Show-Listen-Retell Games, which implement active 

learning for students and passive for teachers, are considered 

very efficient for speaking skills because students play a direct 

role in seeing, hearing and expressing things so teachers only 

need to correct small mistakes made by students. Ratri et al. 

(2021) gives other goal in SLR method to improve speaking 

skill, socializing, problem solving, and analyzing skill of 

phenomenon. It can be concluded that the purpose of show-

listen-retell method is to train students to speak and get the 

students sensitive the simple things every day. 

According to Delima (2022), there are many benefits 

of show-listen-retell games some of them are: 

1. Confidence. Students will become more comfortable 

contributing in class and asking question. Describing 

something in front of friends regularly will usually feel 

easier when you see an example first, this is what is 

applied to the SLR game. This is because of increasing 

self-confidence. This also applies to students with 

dysarthria, when their motivation is high, their 

confidence to speak will also increase. 

2. Awareness and Gratitude. Preparing a show-listen-

retell method about a holiday, for example is allows 

students to form an opinion and think about how it 

makes them feel. 

3. Pride and Self Esteem. Researching a topic that 

students are interested in, and thinking creatively and 

expressing their ideas during their talk, allow students 

to develop a sense of pride which boost self-esteem. 

The difficulty of teaching students who have verbal 

dysarthria makes it interesting to apply SLR games in research 

with the title “Teaching Students with Dysarthria: A Case 

Study of Show-Listen-Retell Games”. The main focus of the 

research is to solve speaking difficulties with SLR games in 

early childhood so that students can more easily master 

English at a higher level. 

 

RESEARCH METHODS  

The motivation focused on is the learning motivation 

of students with dysarthria to be more active in interacting in 

the classroom. The language skills in question are the speaking 

skills of students with dysarthria. Students with dysarthria in 

question are children who have speech disorders so that they 

have difficulty interacting with teachers or other students. The 

use of SLR games using pictures as a means of generating 

motivation. 

This research uses a case study design to explore how 

SLR affect students’ speaking skills at Kuta Village, Central 

Lombok Regency. Small group interaction with a number of 

students with dysarthria selected in a controlled group have 

been applied to SLR games as a learning method for speaking 

skills. The type of research in this research is Case Study, 

which is a type of quantitative research that requires in depth 

exploration of programs, events, processes, activities of one or 

more people. 

In this research, the samples consist of students from 

SDN 1 Kuta who were selected based on their characteristics 

of weaknesses in interacting with others. There are 7 students 

with limited communication skills. 
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Table 1. List of students with dysarthria 
No Name Age Speaking Problem 

1 AY 10 Verbal Dysarthria 

2 DP 9 Spastic Dyarthria 

3 KHA 10 Verbal Dysarthria 

4 MH 11 Verbal Dysarthria 

5 NA 10 Verbal Dysarthria 

6 QKLP 10 Spastic Dysarthria 

7 SRK 10 Spastic Dysarthria 

In this research, the researchers observed the learning 

process which involves direct interaction between students 

and teachers in maximizing interaction abilities between 

students. From these observations, the data and information 

regarding teachers’ effort that useful for students’ motivation 

and speaking skills were collected (Sugiyono, 2018). The data 

were presented in the form of results obtained through the W-

Test which are determined based on the results and behavior 

of individual students on the pre-test and post-test on the 

motivation test and speaking test instruments. W-test is a 

statistical method used to test whether there are significant 

differences between two groups or populations. This test is 

often used to compare the averages of two groups, such as a 

control group and an experimental group. W-test assumes that 

the data being tested has a normal (or close to normal) 

distribution and has the same variance (Quirk, 2021). 

The data source for the motivation test is determined 

based on the actions of teachers and students in the learning 

process before and after implementing SLR which is used to 

control the suitability of the implementation of actions with 

plans. The research data source is the results of students’ 

speaking skills which come from students’ practice before, 

during the activity and after implementation of SLR. 

The interview section with the teacher is to know the 

information about the students’ speaking skills during 

teaching and learning process, the questions of interview on 

this technique are adapted from Medianti (2017). The 

researcher has focus on 7 questions to facilitate the researcher 

dug deeper information and made it easy for the researcher. 

In action research, it is important to know whether the 

data collected is reliable. In this research, data was obtained 

through collecting research data at the beginning, middle and 

end of the cycle. Here, researchers collected data on the 

usefulness of SLR for motivation and speaking skills. 

Students’ speaking skills were assessed based on students' 

speaking skills will be assessed based on two aspects which 

categorized as bad, good and excellent: 

1. Language aspect that includes fluency, sentence 

structure and pronunciation. 

2. Non language aspect, there are comprehension and 

confidence. 

 

RESULT AND DISCUSSION 

This part of the article discusses the results of research 

which are divided into two categories, and their position in the 

literature. The findings present the results of data analysis 

obtained by pretest, posttest, observation and interviews while 

discussions are presentations of research findings. 

 

Findings 

The findings present the results of data analysis 

obtained by pretest, posttest, observation and interviews while 

discussions are presentations of research findings. 

 

Table 2. Learning motivation pre-test 
Name Score Category 

Pre-test 

AY 4 Bad 

DP 5 Good 

KHA 6 Good 

MH 7 Good 

NA 6 Good 

QKLP 7 Good 

SRK 8 Excellent  

The majority of the students with dysarthria learning 

motivation fall into the good category (71.43%), the other fall 

into bad and excellent categories (14.29%). 

Table 3. Speaking skills pre-test 
Name Score Category 

Pre-test 

AY 7 Good 

DP 6 Good 

KHA 6 Good 

MH 6 Good 

NA 7 Good 

QKLP 6 Good 

SRK 7 Good 

All of the students with dysarthria speaking skills fall 

into the good category (100%). 

Table 4. Learning motivation post-test 
Name Score Category 

Post Test 

AY 6 Good 

DP 8 Excellent 

KHA 5 Good 

MH 7 Good 

NA 7 Good 

QKLP 9 Excellent 

SRK 8 Excellent 

 

The students with dysarthria learning motivation in 

post-test section are divided into two majority groups, there 

are excellent category (42.86%) and good category (42.86%), 

the other into bad category (14.28%). 

Table 5. Speaking skill post-test 
Name Score Category 

Post Test 

AY 6 Good 

DP 7 Good 

KHA 7 Good 

MH 7 Good 

NA 6 Good 

QKLP 9 Excellent 

SRK 9 Excellent 

 

The majority of students with dysarthria speaking skills 

in post-test section pull into good category (71.43%), excellent 

category into (28.57%). 

 

Table 6. The role of SLR with learning motivation 
No Sample X1 X2 D AD Rank  

1 NA 6 7 1 1 1 

2 KHA 6 8 2 2 3.5 

3 MH 7 5 -2 2 3.5 

4 QKLP 7 9 2 2 3.5 

5 SRK 8 6 -2 2 3.5 

5 DP 5 8 3 3 5 

6 AP 4 8 4 4 6 
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Sum of T (-)  = (3.5 + 3.5) = 7 

Sum of T (+)  = (1×1) + (2×3.5) + (1×5) + (1×6) = 19  

N=7        W-count        W-table 

Alpha            7        ≤       19 

H0 ≠ Rejected 

H01 which state H01 SLR are no significant effect on learning 

motivation of students with dysarthria is rejected because 

N = 7, W-count = 7 ≤ W-table = 19. 

 

Table 7. The role of SLR with speaking skills 
No Sample X1 X2 D (Dominance) AD (Adaption) Rank 

1 AY 7 6 -1 1 3 

2 NA 7 6 -1 1 3 

3 KHA 6 7 1 1 3 

4 MH 6 7 1 1 3 

5 DP 6 7 1 1 3 

6 SRK 7 9 2 2 6 

7 QKLP 6 9 3 3 7 

Sum of T (-)  = (3 + 3) = 6 

Sum of T (+)  = (3×3) + (1×6) + (1×7) = 22 

N=7        W-count        W-table 

Alpha            6        ≤      22 

H0 ≠ Rejected 

H02 which state H02 SLR are no significant effect on speaking 

skills of students with dysarthria is rejected because N = 7,  

W-count = 6 ≤ W-table = 22. 

 

During the observation activities conducted during the 

pre-test, students with dysarthria had very weak motivation 

towards teaching and learning activities. The students showed 

the same habits, namely being silent and not wanting to 

participate when the teacher gave feedback in class. Students 

with dysarthria showed a very significant change in motivation 

after the SLR treatment. The development of this motivation 

was seen when students began to actively ask and answer 

questions during the learning activities. 

Interviews were conducted to find out students' and 

teachers' opinions about the effect of SLR treatment on 

increasing students with dysarthria speaking skills. The results 

obtained were that SLR had a very good effect on the 

development of speaking skills because its application 

required students to speak directly as a form of interaction. 

Students argued that SLR was easier to apply because they 

could see examples first so that improving speaking skills 

became efficient. According to the class teacher, SLR was 

very helpful for students with dysarthria to interact with 

classmates and with teachers. 

 

Discussion 

H1 is SLR and learning motivation, the hypothesis is 

rejected because the W-count (7) is smaller equal than W-table 

(19). Students with dysarthria learning motivation are 

increasing based on their readiness in participating in teaching 

and learning activities are very high, their participation are 

very high, the level of students’ activity from the beginning to 

the end of learning activities are very high. High levels of 

readiness, active participation throughout lessons, and 

sustained engagement are key indicators of enhanced 

motivation (Dörnyei & Ushioda, 2021). These aspects show 

significant results of the implementation of SLR for the 

learning motivation of students with dysarthria. 

The SLR games is a learning model that not only 

provides opportunities for students but also provides 

collaborative activities between students so that learning is 

more active. By using the SLR learning model in the process, 

it can create joy in teaching and learning activities, as well as 

create a pleasant active learning atmosphere, and there is a 

discussion and play process to strengthen the material being 

studied. The advantage of the SLR learning model is that 

learning often involves intellectual conflict that allows 

interaction between group members to work together and help 

each other understand the learning material, meaning that 

group members will not stop until group members have 

mastered the subject. It is in line with Johnson & Johnson, 

(2018) that key strength of SLR is its use of constructive 

intellectual conflict, that encourages peer support and 

collective mastery of content that ensure group members 

persist until all understand the material. 

H2 is SLR and speaking skills. The hypothesis is 

rejected because W-count (6) is smaller than W-table (22). 

Students’ speaking skills reached a useful of SLR, which fall 

into the aspect their responses in greetings are very high, 

students with dysarthria speaking skills to repeat the 

vocabularies are very high, they can run SLR in groups, 

students with dysarthria interact with each other are very high. 

The implementation of SLR to increase the speaking skills of 

students with dysarthria has proven successful, because there 

are important aspects that have increased. 

In the second meeting, the researcher slightly reviewed 

the material that had been delivered about daily activities and 

hobbies. The researcher gave students time to reread the 

material about daily activities. After that, the researcher 

conducted a post-test orally using media sheets and picture 

cards. Students were asked appointed to come forward to take 

a hobby-themed card. Then they were instructed to talk about 

their hobby. All students with dysarthria came forward in turn 

to take speaking assessment. The results of the post-test 

assessment will be analyzed to determine the differences. 

 

CONCLUSION  

This study shows that the Show-Listen-Retell (SLR) 

strategy significantly improves both learning motivation and 

speaking skills in students with dysarthria. Motivation 

increased from 71.43% in the “good” category pre-test to 

42.86% in the “excellent” category post-test, with statistical 

significance confirmed by the Wilcoxon test (W = 7 ≤ 19). 

Similarly, speaking skills improved, with 28.57% of students 

reaching the “excellent” level after SLR implementation (W = 

6 ≤ 22). Despite persistent pronunciation challenges due to 

dysarthria, students demonstrated greater fluency, vocabulary 

use, and willingness to interact. The SLR method—through 

modeling, listening, and retelling—creates a supportive, low-

anxiety environment that reduces fear of mistakes and 

enhances communication confidence. 

Suggestions for practice include integrating SLR into 

English lessons using visual aids and group activities to boost 

engagement; embedding multisensory approaches like SLR 

into inclusive curricula that prioritize communication over 

perfect pronunciation; conducting larger, long-term studies on 

SLR’s effectiveness across dysarthria subtypes; and providing 

teacher training and classroom resources to support inclusive, 

speech-friendly instruction. 
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