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Abstract: Learning English for Vocational High School (VHS) students should be directed at 

mastering the ability to use English for communication in their respective fields. However, field 

observations show that the ability to use English remains a challenge for most VHS students due to 

various obstacles. This study aims to develop an innovative teaching module model to support the 

implementation of teaching English for Vocational Schools (TEVHS). This is qualitative reserach 

using survey method. It was conducted at VHS in Mataram Lombok, involving 23 English teachers 

from VHS English Teachers’ Forum (MGMP VHS). Based on the analysis, the conclusions are as 

follows: (1) English learning for VHS students needs to be reconstructed to meet the demands of 

the workforce. With the diverse requirements of various occupations, the design of TEVHS must 

be based on the English for Specific Purposes (ESP) approach; (2) TEVHS must be designed to 

instill communication skills by providing various inputs from receptive skills (Listening, Reading, 

and Viewing) which can be used as models for language production (Speaking, Reading, 

Presenting). To enhance innovation in learning, it is recommended that the design of TEVHS 

integrate such approach and model as ESP, Whole-Part-Whole, and TPACK to overcome various 

problems. 
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INTRODUCTION  

Various educational regulations in Indonesia, such as 

Government Regulation No. 29 of 1990 on Secondary 

Education and Law No. 20/2003 on the National Education 

System, emphasize that vocational high school (VHS) students 

are prepared to enter the workforce. Consequently, education 

in VHS should be directed toward developing job-related skills 

in their respective fields to enhance competitiveness. Entering 

the workforce in the global era, students must be equipped with 

21st-century skills, including the 4Cs: creativity, collaboration, 

critical thinking, and communication (Trilling & Fadel, 2009). 

In terms of communication in global competition, VHS 

students must possess English communication skills, which 

will add value in the job market. With English skills, they can 

develop themselves better, be more competitive, and gain 

confidence in career development. 

Based on the orientation of skill mastery above, English 

learning in VHS should focus on mastering English that 

supports their work and personal development in their fields. 

To achieve this goal, the design of English courses in VHSs 

should adopt a learning approach for Specific Purposes, 

commonly known as English for Specific Purposes (ESP) 

(Widodo, 2016; Mahbub, 2018; Zhang, 2014; Asmin, 2019). 

Designing English learning with the ESP approach for VHS 

must be handled seriously to produce graduates with added 

value for employment and professionalism. Widodo (2016) 

emphasizes that in the context of vocational education, 

students are directed to master their vocational fields. The 

implication for English learning is that it should be oriented 

toward specific fields. 

Field observations reveal various challenges in 

improving the English competence of VHS students in 

Indonesia. These challenges include: (1) The change of 

orientations of the English curriculum for VHS in the 2013 

Curriculum. English learning, which should have been 

designed with the ESP approach, was aligned with the general 

high school (SMA) curriculum and used the same textbooks 

(Mahbub, 2018; Natsir et al., 2022). Although there were 

efforts from the VHS Team to make changes, no significant 

difference was observed between VHS and SMA English 

competence. The same issue persists in the Learning Outcomes 

of the Merdeka Curriculum, where there is no distinction 

between SMA and VHS outcomes. Both are aligned with 

Learning Outcomes in Phases E and F (Badan Standar, 

Kurikulum, dan Asesmen Pendidikan, 2022); (2) 

Misconceptions in English teaching in both general and 

vocational schools. From communications with VHS teachers, 

observations of teacher-led lessons, and feedback from student 

teachers during teaching practice programs (PLP), as well as 

teacher mentoring in Teacher Professional Education (PPG), 

numerous errors were found in interpreting text-based learning 

(genre-based approach). These misconceptions include an 

emphasis on learning about language (grammar and 

vocabulary) rather than learning to use the language. 

Classroom instruction tends to focus on vocabulary, 

grammatical elements, and text structures, leaving students 

unable to use spoken and written language effectively. This is 

supported by Mahbub (2018), who found that learning 

emphasizes general grammar exercises and reading drills 

unrelated to vocational fields, neglecting communication 

development; (3) English instruction for VHS students is often 

compromised due to the long duration of fieldwork practice. 

Non-vocational subjects are often overlooked (based on 

personal communication with VHS English teachers). 

To address these issues, it is necessary to reform 

English teaching in VHS by reconstructing materials based on 

student needs and focusing on activities that emphasize 

language use and the application of modern media. To further 

accommodate students' learning challenges, this study 

proposes a blended learning design to cater to Generation Z's 
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learning styles. Consequently, the English Teaching Module 

reconstruction proposed in this study includes: (1) Adopting 

the ESP approach in the design; (2) Implementing the Whole-

Part-Whole design; and (3) Applying the TPACK 

(Technological Pedagogical and Content Knowledge) 

framework realized in blended learning materials. 

The ESP approach is a design methodology based on 

learners' needs. All design and instructional decisions must be 

learner-centered (Hutchinson & Waters, 2010; Brown, 2016; 

Anthony, 2018). In this context, materials are developed based 

on their field of study by creating tasks and texts relevant to 

each vocational characteristic. The advantages of the ESP 

approach include fostering learning efficiency and 

effectiveness as it is tailored to students' needs and interests 

(Stevens, 1988). 

The Whole-Part-Whole design is a learning model that 

begins with input in the form of whole texts, followed by 

teaching and practicing parts of the text, and concludes with 

requiring students to produce the whole text again (CCLB, 

2014). This model provides students with resources and 

examples to create spoken or written texts (Sujana et al., 2022; 

Sujana, et al., 2023). 

The TPACK framework considers Generation Z, who 

are digital natives and heavily reliant on gadgets. In the VHS 

Teaching Module design, the role of gadgets as gaming tools 

is repurposed for learning by developing various games for 

English instruction (Sujana et al., 2019). The application of 

technology in VHS English teaching can address the 

challenges posed during fieldwork practice. In summary, the 

novelty of this design lies in integrating three approaches to 

address English learning challenges in VHSs: (1) Designing 

learning based on student needs (ESP approach); (2) Focusing 

on holistic language skill development (listening, speaking, 

reading, and writing) through the Whole-Part-Whole model; 

(3) Utilizing technology in learning (TPACK). 

Specifically, this study aims to provide 

recommendations for developing VHS English teaching 

modules using the aforementioned approaches and models 

(ESP, Whole-Part-Whole, and TPACK).  

 

RESEARCH METHOD  

To achieve the objectives outlined in the previous 

section, this study applies qualitative research to explore the 

implementation of TEVS in Mataram City, West Nusa 

Tenggara, Indonesia from various perspectives using various 

data collection techniques.  The respondents for this study were 

English teachers who are members of the Vocational High 

School English Subject Teachers’ Forum (MGMP) in Mataram 

City. In total, 23 teachers are part of the MGMP. All teachers 

were invited to participate in filling out questionnaires as initial 

data, but for interviews and focus group discussions (FGDs), 

10 representatives were selected from different schools. 

Various techniques were employed to collect the 

necessary data for this research: (1) a questionnaire is used to 

gather data on English learning issues in VHSs, alternative 

solutions, and students' needs (Dörnyei and Taguchi, 2010; 

Dudley-Evans & St. John, 1998; Hutchinson & Waters, 1987); 

(2) interview is used to complement the data obtained from the 

questionnaires (Richards, 2009); (3) document analysis 

(Bowen, 2009; Dudley-Evans & St. John, 1998) is for 

analysing Learning Outcomes (CP), Learning Objectives Flow 

(ATP), and textbooks, aligning them with the requirements of 

the ESP approach. 

Data collected from various sources through 

triangulation techniques were analysed both quantitatively and 

qualitatively, depending on the type of data. Quantitative data 

analysis was used for numerical data, while qualitative analysis 

was used to interpret non-numerical data. The analysis of 

questionnaire and interview data was conducted using the 

Miles and Huberman model (cited in Sugiyono, 2013). 

According to Miles and Huberman, qualitative data analysis is 

performed interactively and continuously until completion. 

The steps in data analysis include: (1) data reduction, which 

involves selecting, focusing, simplifying, summarizing, and 

transforming raw data so that conclusions can be easily drawn 

and verified; (2) data Presentation, which involves organizing 

data systematically, interactively, and inventively to facilitate 

understanding and clarify the findings of the study; (3) 

conclusion drawing and verification, involving interpreting or 

giving meaning to the data presented. 

Based on the analysis results, recommendations were 

developed for English learning for VHS students using the 

ESP, Whole-Part-Whole, and TPACK approaches. 

  

RESULT AND DISCUSSION 

Research Findings 

Needs Analysis Results 

During the transition to the new curriculum, known as 

the Merdeka Curriculum (KM), the government has allowed 

schools to gradually adopt its implementation. The transition 

begins with the lowest grade (Grade X) in the first year, 

followed by Grades X and XI in the second year, and by the 

third year, it is expected that all grades will have implemented 

KM. 

From the questionnaires distributed to English teachers 

in the West Nusa Tenggara (NTB) region, it was found that 

some schools have not yet begun implementing KM. The chart 

below illustrates the current adoption of the curriculum in 

VHSs. 

 

 
Figure 1. Curriculum Implemented in Schools 

 

The chart above illustrates the diversity in curriculum 

implementation in VHSs within Mataram City, West Nusa 

Tenggara (NTB). It shows that 17.4% of schools are still using 

the 2013 Curriculum, 39.1% have adopted the Merdeka 

Curriculum (KM), and the majority, 43.5%, are in a transitional 

phase between the 2013 Curriculum (K-13) and KM. The 

implementation of KM has been left to each school's readiness, 

as it requires preparation and support in terms of educational 

components such as human resources and infrastructure. 

 

Direction of English Learning in VHSs 

Aligned with the mission of vocational education, the 

need for English learning is directed toward preparing students 

to enter the workforce. Teachers' opinions regarding the 

importance of English skills for VHS students are presented in 

the following chart. 
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Figure 2. Objectives of English Learning in VHSs 

 

As shown in the chart above, teachers prioritize 

preparing students for the workforce as the primary objective 

of English learning in VHS (56.5%), aligning with the 

vocational orientation of VHS education. However, some 

teachers believe that the purpose of English learning for VHS 

students is to access information (26.1%) or to prepare for 

further education (13%). This was also confirmed during the 

focus group discussions (FGDs). Most teachers agreed that 

English learning in VHS should be field-specific and prepare 

students for the workforce. They also emphasized that 

opportunities for international employment or working in 

foreign companies are highly promising for VHS graduates. 

English proficiency would be a significant advantage for these 

students. 

 

Direction of the VHS English Curriculum 

 

 
Figure 3. Opinions on Aligning the SMA and VHS Curricula 

 

Considering the vocational orientation of VHS 

education, which is aimed at preparing students for the 

workforce, the majority of teachers (78.3%) disagree with 

aligning the English curriculum for VHSs with that of general 

high schools (SMA). However, a smaller percentage (21.7%) 

agree with the alignment, citing reasons such as the need for 

students to have general English as a foundation. During focus 

group discussions (FGDs), most teachers expressed a 

preference for English instruction resembling that of previous 

curricula, which utilized the English for Specific Purposes 

(ESP) approach. Some teachers highlighted that they had 

undergone specific training for a year to teach English tailored 

to specialized purposes (ESP). 

Implementation of Online Learning in VHS 

Regarding online English learning, the majority of 

teachers (82.6%) reported using online methods with varying 

frequency and applications. Approximately 17.4% have not 

adopted online learning, citing reasons such as students' 

readiness levels, teachers' capabilities, and other challenges. 

The frequency of usage varies, with 78.3% using it 

occasionally, 8.7% frequently, and 13.0% not at all. The 

detailed distribution is shown in the following chart. 

 

 
Figure 4. Frequency of Online Learning Implementation 

 

The Learning Management Systems (LMS) used in 

online learning are relatively limited in variety. Most teachers 

rely on Google Classroom, although some also use platforms 

like Edmodo, Schoology, Moodle, Blackboard, and others. The 

full range of LMS platforms utilized can be seen in the 

following figure. 

 

 
Figure 5. Types of LMS Used by Teachers 

 

From the above explanation, it is evident that the 

intensity of online learning must be increased with a variety of 

modes and applications to meet the learning needs of 

Generation Z, who are highly accustomed to technology, and 

to accommodate the busy schedules of students involved in 

fieldwork practice (PKL). The availability of online materials 

will help ensure access and learning opportunities for all 

students. Various LMS platforms and Game-Based Instruction 

(GBI) applications should be introduced, and teachers must 

improve their digital literacy. 

 

Document Analysis Results 

The analysis of documents used in VHS subjects for the 

2013 Curriculum (K-13) and the Merdeka Curriculum (KM) 

revealed the following: (1) At the onset of K-13 

implementation, the Content Standards (KI/KD) for English in 

SMA and VHS were not differentiated as they were in previous 

curricula. Similarly, the textbooks used were the same, 

although teachers were given the freedom to choose their own 

textbooks, worksheets (LKP), and other materials; (2) With the 

implementation of KM, the government introduced English 

Learning Outcomes (Capaian Pembelajaran, CP) as a 

replacement for the Content Standards (SI/KI) in K-13. These 

Learning Outcomes are allocated based on educational phases 

or levels, ranging from Phase A for Grades 1 and 2 of 

elementary school to Phase F for Grade 12 of high school. 

From these documents, it is apparent that the English 

standards and Learning Outcomes for VHS are the same as 

those for SMA. To produce teaching modules or materials 

tailored to the vocational needs of VHS students, teachers or 

teacher groups must translate the standards into actionable 

content. If English instruction in VHSs is designed based on 

the ESP (English for Specific Purposes) approach, teachers 

must adapt materials to align with the specific concentrations 

of each vocational field. This necessitates translating the 
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standards or Learning Outcomes to address the unique needs 

of students. 

 

Analysis of Learning Materials (Textbooks and Student 

Worksheets) 

The analysis of textbooks used in VHS English 

instruction identified several misconceptions in the application 

of the Genre-Based Approach (GBA), a teaching method used 

for English instruction in Indonesia. The teaching of language 

structures is more dominant than teaching its usage. This is 

evident from the heavy focus on Generic Structures, 

Grammatical Features, and Social Functions of texts, often 

disconnected from their practical use. 

Another misconception related to the textbooks used for 

English instruction in SMA/VHS is the incorrect terminology 

for text structures in certain chapters or units. Below is an 

excerpt highlighting some of the misconceptions found in the 

textbooks used: 

 

Table 1: Chapter Map of English Textbooks for SMA/VHS 

 
 

As depicted above, the authors made errors in labeling 

text structures. In the Genre-Based Approach (GBA), text 

structures are not meant to refer to "Conditional Sentences" 

(Unit 2) or "Various" (Unit 3). Instead, they describe the 

"movement" or flow of a text. In text-based learning, each text 

is created to achieve specific social functions. These social 

functions are realized through the organization of Generic 

Structures and Grammatical Features. As such, each text type 

has unique Generic Structures and Grammatical Features 

designed to accomplish distinct social functions. Carelessness 

in designing materials can lead to misleading instruction. 

 

Discussion 

The primary goal of learning English as a foreign 

language is to enhance the ability to use the language as a 

medium of communication, not merely to learn about the 

language itself. This can be achieved by focusing teaching on 

language use rather than on the mechanics of language 

(learning about language). This aligns with the needs of VHS 

English students as highlighted by English teachers in NTB. 

VHS English instruction should be directed toward functional 

English mastery relevant to the students’ fields of study. 

Accordingly, the curriculum should be designed based on a 

needs-driven approach, known as English for Specific 

Purposes (ESP). The ESP approach is a design methodology 

grounded in learner needs (Hutchinson & Waters, 2010; 

Anthony, 2018). 

Given that the educational materials for SMA and VHS 

are often generalized, it is necessary to translate topics and 

materials to align with the vocational needs of VHS students. 

This requires a re-evaluation of the Learning Outcomes (CP) 

or Content Standards (KD) provided by the government, 

making them adaptable for use in lesson plans (RPP) or 

teaching modules tailored to VHS learners. VHS English 

teachers, particularly those in subject-specific forums 

(MGMP), should collaborate to produce more communicative 

and learner-oriented materials. Reviewing the English 

curriculum design using the ESP approach is crucial. 

Conducting comprehensive needs analyses across various 

aspects is a key part of implementing ESP (Brown, 2016; 

Basturkmen, 2010). The CP or KD in Phases E and F can be 

revisited to create specialized materials, for example, adapting 

procedural text learning in CP to fit each vocational program 

through an analysis of procedures commonly practiced in those 

fields. 

Language learning (including English as a foreign 

language) aims to enable learners to use the language for both 

written and oral communication. Similarly, English instruction 

in schools should focus on enabling students to functionally 

use the language through both receptive and productive skills. 

The emphasis should shift from learning about language to 

learning to use the language. Mastery of English as a foreign 

language should be developed gradually by providing students 

with communication models through receptive skills (Reading, 

Listening, and Viewing). Acquiring these skills simplifies the 

development of productive skills (Speaking, Writing, and 

Presenting). The Whole-Part-Whole (WPW) model is an 

effective alternative for incorporating both receptive and 

productive skills. In this model, Whole 1 focuses on receptive 

skills. Part extracts lexico-grammatical elements from the 

texts used in receptive skills activities. Whole 2 focuses on 

productive skills. The WPW approach builds comprehensive 

knowledge and skills through modelling receptive skills and 

applying them in productive tasks (Swanson & Law, 1993; 

CCLB, 2014). 

In addition to the application of an ESP approach and 

WPW above, teaching Generation Z requires the involvement 

of technology in the design. It is important to design TEVHS 

using TPACK Model. The application of technology makes it 

possible for learners to learn on their own time and speed 

(Kohler and Mishra, 2009; Herring, et al., 2017; Drajati, 2022). 

Technology can be integrated in WPW design in many ways 

and many  

 

Design Recommendations 

Based on the results and discussion above, the 

following recommendations are proposed: 

Enhance students' ability to use English by providing 

models or input through receptive skills (Reading, Listening, 

and Viewing) to support productive skills (Speaking and/or 

Writing, Presenting). During the model understanding process, 

students should be supported with linguistic resources, 

including vocabulary, grammar, and pronunciation, derived 

from the texts used in receptive skills activities. This design is 

encapsulated in the Whole-Part-Whole (WPW) model, which 

emphasizes integrating all language skills for comprehensive 

learning. 

In facing the challenges of teaching Generation Z, it is 

imperative to involve students in digitalized learning activities. 

Integrating content, pedagogy, and technology—commonly 

referred to as TPACK—is essential for modern instructional 

design. 
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The development steps using the Whole-Part-Whole 

(WPW) Model are as follows: 

1. Document Analysis: Analyze documents such as 

Content Standards (KD), Learning Objectives Flow 

(ATP), and Learning Objectives (TP) to identify the 

types of texts (transactional, interpersonal, short 

functional texts, or long functional texts). 

2. Develop Receptive Skill Texts: Locate or create texts 

for receptive skills (listening, viewing, reading) ➔ 

WHOLE 1. 

3. Extract Key Vocabulary and Expressions: From the 

receptive texts, identify key vocabulary and expressions 

to serve as learning resources ➔ PART. 

4. Create Receptive Skills and Language Element 

Exercises: Develop exercises to enhance receptive 

skills and linguistic elements, such as vocabulary, 

expressions, and grammar, using game-based 

applications (e.g., Quizizz, Canva, Live Worksheet, 

ClassPoint, etc.). 

5. Develop Production Tasks: Design production activities 

(Speaking and/or Writing) ranging from guided tasks 

like rearranging jumbled sentences (paragraphs) to free 

production tasks ➔ WHOLE 2. 

The ESP (English for Specific Purposes) approach is 

applied in the needs analysis phase to determine appropriate 

materials for each vocational field in VHS. This involves 

analysing the English Learning Outcomes for Phases E and F 

as defined by the Ministry of Education, Culture, Research, and 

Technology (Kemendikbudristek, 2022). 

Considering the various challenges faced by VHS 

students in learning English—such as limited English 

proficiency and time constraints due to fieldwork practice 

(PKL)—students must be supported with digital resources for 

their learning. The integration of content, pedagogy, and digital 

technology (TPACK) offers a viable solution for English 

instruction in VHS. 

In addressing the learning needs of Generation Z, 

English instruction should leverage gadgets not only as tools 

for entertainment (gaming) but also as tools for learning (from 

learning to gaming) (Sujana et al., 2019). This can be achieved 

using various digital applications, such as Learning 

Management Systems (LMS) (e.g., Moodle, Google 

Classroom, Google Sites) and Game-Based Applications and 

media (e.g., Canva, Quizizz, Wordwall). The integration of 

technology can be applied across all skills and linguistic 

elements based on students’ needs. In the application of WPW, 

the technology can be applied in all aspects of teaching – 

receptive skills and productive skills as well as lexico-

grammatical aspects – using audio, audio visuals, game-based 

application. The application of TPACK requires teachers to be 

familiar with digital literacy. 

 

CONCLUSION & SUGGESTION 

Based on the analysis, the following conclusions are 

drawn: (1) English instruction for VHSs needs to be 

reconstructed to meet the demands of the workforce. The 

design approach should be based on the English for Specific 

Purposes (ESP) framework to align with various occupational 

requirements; (2) VHS English instruction should be designed 

to instil communication skills by providing diverse inputs 

(Listening, Reading, and Viewing) that can serve as models for 

language production (Speaking, Writing, and Presenting); (3) 

To foster innovation in learning, VHS English instruction must 

maximize the role of technology. Learning materials should be 

packaged to incorporate TPACK (Technological, Pedagogical, 

and Content Knowledge). Applying the Whole-Part-Whole 

model provides students with comprehensive resources and 

examples for effective language use. 

 

Suggestion 

Using the recommendation given above, further 

research can be directed to developing English module for 

teaching English at various departments at VHS using 

Research & Development Design such as ADDIE Model, Dick 

& Carey Model, etc. It can be done collaboratively between 

lecturers and students as parts of their final project or thesis. 

Collaborative Research can accelerate students in completing 

their final projects. 
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